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Subject - MUSIC 

Year Group - 7 

Curriculum 

Cycle 

1 2 3 

Unit Melody/Chords/

Bass 

Practical Task:  

Childish Gambino, 

‘Redbone’ 

 

 

Whole-class 

Orchestra 

(including 

sectionals) 

Pachebel’s 

Canon 

Melody/Chords/

Bass 2  -  

Composing Task:  

Writing Your Own 

MCB 

Whole-class 

Ensemble 

Performance 

(Learning A 

Song) and Rap 

Writing  

Final Form  

Performing an 

Exposition Chord 

Sequence/Composing 

a Development Chord 

Sequence  

 

Loops & 

Layers 

Music Tech – 

Realisations I 

(Eric Prydz) 

Composing 

Music 

/Songwriting   

 

Key 

Concepts 

Melody/Chords/Ba

sslines 

The horizontal and 

vertical placement 

of music  

Keyboard 

orientation  

Ensemble 

Performing  

 

 

Ensemble 

Performance  

Instruments of 

the Orchestra  

Conducting/ 

Following a 

Conductor 

Chord Building  

Bass lines  

Melodies  

Accompaniment 

Styles (broken 

chords/sustained/r

epeated/syncopate

d) 

Dissonance  

Ensemble 

Performance 

Pitch/Tempo/Met

re/Rhythm  

Song Writing   

 

Ternary Form 

Exposition/Developme

nt 

/Recapitulation 

Structure in 

compositions  

Solo/Ensemble 

Performance  

Chord Building 

including  

extended chords and 

chord choice in 

sequences 

Texture in 

composition 

Using a music 

sequencing 

programme 

Performing to a 

metronome 

click  

 

Group/paired 

composing  

Chord 

Building/Chord 

Choice  

Structure 

Texture 

Sonority and 

combination of 

instrumental 

voices 

 

Substantive 

Knowledge 

(know what) 

How to build 

chords in a given 

key and the 

relationship 

between chords in 

a sequence 

How a bassline 

underpins a chord 

and how a melody 

interacts with 

chords/bassline 

Instruments 

across all 

families in the 

orchestra 

The role of the 

performer and 

conductor 

The key skills 

required to 

function as a 

successful 

Melody 

Chords – 

Major/Minor/Exten

ded  

Consonance/Disso

nance 

Root 

chord/Inversions 

Accompaniment 

Styles  

 

What makes a 

successful song?  

Structure in pop 

music 

(verse/chorus/mi

ddle 8 etc) 

The 4 Rs – 

Rhythm/Repetitio

n/Rhetorical 

Questions/Rhym

Different structural 

terms and related 

devices (see above) 

The role of texture 

and dynamics in 

relation to structure  

Creating both 

continuity and variety 

in compositions  

The role of the 

music 

sequencer in 

the 

composition 

process and its 

related features  

Ostinatos and 

their 

development  

Understand the 

different entry 

points to the 

composition 

process including 

via chord 

sequences/melodi

es/basslines/drum 

patterns  

Continuity and 

change in songs  
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ensemble 

performer  

Reading 

treble/bass clef 

staff notation  

e when writing 

melody lines.   

Textural 

change in music 

and the impact 

of this  

Procedural 

knowledge 

(know how) 

To identify and 

orient oneself on 

the keyboard 

To build chords 

and perform chord 

sequences  

To perform chords 

using the correct 

fingers  

To perform with 

hands together on 

the keyboard/piano 

 

To read from a 

score, both 

treble and bass 

clef  

To perform a 

part in time 

within an 

ensemble 

context  

To aurally 

identify the 

instruments of 

the orchestra 

within pieces  

 

Build chords from 

a given scale  

Build triad root 

position chords  

Build extended 

root position 

chords  

Build triad inverted 

chords  

Build extended 

inverted chords  

Build effective 

programme music  

To listen 

perceptively to 

pieces of music   

To follow a 

conductor  

To hold a vocal 

line within an 

ensemble 

context  

To perform 

chords/basslines 

whilst singing  

To perform a chord 

sequence  

To compose an 

accompanying section 

of music  

To perform as a 

soloist  

To perform using 

hands together on the 

keyboard 

To be able to 

successfully use 

a music 

sequencing 

programme to 

create a 

realisation of a 

given piece of 

EDM 

To 

record/edit/ma

nipulate 

portions of 

midi recordings 

To perform in 

time with a 

metronome/ 

click 

To compose a 

successful piece of 

music, including 

melody/chords/ba

ssline 

To successfully 

select instrument 

combination to 

suit the 

mood/context  

To perform 

composition 

Hinterland 

Knowledge 

 Wider Listening 

via regular 

Perceptive 

Listening ‘Do It 

Nows’; 

Discussion of 

wider 

social/cultural/h

istorical 

context of 

composers and 

pieces; 

Synthesis of 

core knowledge 
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and procedural 

knowledge to 

develop 

meaningful, 

authentic 

performances 

appropriate to 

time of 

composition; 

compositions 

created as a 

synthesis of 

core/disciplinar

y knowledge 

and skill.   

 

Discovery links  Key Stage 3 Music provides students with plentiful opportunities to engage with the wider world through the use 

of ‘context pieces’ across a wide variety of different styles/genres/cultures/contexts. Students learn about the 

environmental/cultural/policital/societal backdrop to the music with which they engage.  The practical activities 

woven into the fabric of the curriculum provide our students with regular opportunities to develop their softer 

skills through collaboration with their peers (e.g. communication/team work/collaboration/negotiation/sensitivity to 

and awareness of others via ensemble performance).   

Homelearning/KO 

links 

 Students will use their KOs across Key Stage 3 to revisit key vocabulary covered largely within the DIN portion of 

lesson time. The development of their musical vocabulary and retention of key terms forms part of their end of 

cycle assessment.  Time will be set aside for students to complete performance-based ‘practice’ Homelearning to 

consolidate their practical skills from lessons.   

Assessment 

rationale/blueprint 

 Students follow the assessment cycle system in place, with 3 overarching cycles, containing both mid and end 

assessments. The cumulative development of their musical vocabulary across each unit - and retention of critical 

key terms - forms part of their end of cycle assessment.  Practical assessment on either performance/composing 

strength feeds into an holistic assessment, along with knowledge, for the end of cycle assessment. 


